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2026 ANNUAL IMPLEMENTATION PLAN

School priority 1 To develop, lead and monitor and explicit improvement Monitoring School priority 2 To support staff and student wellbeing and Monitoring
agenda focused on English and Maths achievement Gfegz —;n fra”vk, \f’]e/lowd— ;mdezﬂay, Mitgenfaﬂ— yet tf;) Conzjmence- engagement to establish strong foundation for Green —og /fr?fk’ \;Ie//ovz - ungerfway,hMagent?t —ye;/to )
within the Australian Curriculum. ade cell at the end o e;c;g::gza er reflection based on Iearning outcomes. commence. a ec«za:;tj snenro;ree‘i: term after reflection
Term 1 Term 2 Term 3 Term 4 Term 1 Term 2 Term 3 Term 4
Refine and strengthen the explicit teaching of reading across all Establish consistent, evidence-based practices that
year levels, ensuring consistent, evidence-based practices aligned support student engagement and promote safe,
to the Australian Curriculum Version 9 (AC9) and the Queensland disciplined and supportive learning environments.
Kindergarten Learning Guideline (QKLG).
h:}npl:;s:;l;zgl e Provide regular opportunities to upskill and deepen staff knowledge, confidence and understanding of AC9 and the ;npl;;:es;l;zgl e Determine and document the specific school pedagogical approaches appropriate to the different learning
strategy: QKLG. strategy: areas and learners’ development age. . . . .
¢ Determine and document the specific school pedagogical approaches appropriate to the different learning areas and o Develop a PBL handbook and provide associated PD to support staff with the introduction of the PBL
learners’ development age. framework.
e Provide regular time and opportunities for staff to analyse data and support them to further develop their data literacy
capability.
e  Construct a whole-school curriculum, assessment and reporting plan to reflect the AC Version 9, and the QKLG,
aligning all curriculum documentation.
Strategies ) o ) . ) ) ) i Strategies ) . ) )
e Build staff capability in evidence-based reading instruction aligned to the Science of Reading. e Strengthen a whole-school, evidence-based approach to student learning and wellbeing aligned to the
¢ Develop and embed a consistent whole-school approach to reading instruction aligned to AC v9 and QKLG. Student Learning and Wellbeing Framework and the Queensland Kindergarten Learning Guidelines
e Embed evidence-based reading practices across all year levels to improve student achievement. (QKLG).
o Strengthen data-informed teaching through consistent schoolwide reading assessment and data literacy. e Build staff capability in Positive Behaviour for Learning (PBL), Respectful Relationships Education (RRE)
and Teach Like a Champion to ensure consistent, high-impact practice.
e Embed a consistent whole-school approach to behaviour expectations, social-emotional regulation and
behaviour responses.
e Strengthen student engagement, belonging and positive relationships through explicit teaching of
expectations and strong partnerships with families and the wider community.
Actions: including Responsible role(s) Resources Actions: including Responsible role(s) Resources
e Audit staff capability in evidence-based reading instruction to identify professional e Professional development e Identify strengths, priorities and improvement actions to implement a ¢ Professional development PBL, TLAC,
learning and coaching priorities. (Principal) e Cluster attendance consistent whole-school approach to student learning and wellbeing. (All Student Wellbeing
o Engage staff in targeted professional learning and coaching in the science of reading e SLP staff) e Student Learning and Wellbeing Framework
aligned to identified needs. (All Staff) ¢ Resources (to support the delivery of reading) e Deliver ongoing PBL professional learning and coaching (including refreshers) Tool
e Unpack Australian Curriculum v9 English achievement standards and QKLG to clarify e Literacy Hub for all staff and teacher aides, supported by external expertise where required. | « PBL Coach
consistent P-6 reading expectations. (Principal) e Regional staff - SDK (Principal)  Bush Kids programs
o Establish and embed whole-school expectations for reading instruction, including agreed | « QKLG e Collaboratively review, refine and align PBL processes, expectations and e RRE programs - RESPECT
lesson structures and routines. (All Staff) e HOSES agreed responses across classrooms and playground settings. (All staff) e Student Wellbeing Officer
e Model and strengthen effective reading practices through demonstration lessons, e Decodable Readers Australia e  Explicitly teach, model and reinforce schoolwide expectations through e Guidance Officer
walkthroughs and observation cycles. (Principal) « Digital resources to support literacy mapped PBL and QKL_G wellbeing lessons, embedded routines and daily  DOE resources (One Portal)
¢ Implement consistent, school-wide reading assessment tools (Year 1 Phonics Check, development micro-lessons. (Teaching staff) e Mental Health Resource Hub
DIBELS, Literacy Continuum). (All Staff) . Embgd anq monjtor consistept beha\:iour reinforcement and tracking e Student Code of Conduct
?Fr’?icr:fﬁosa,l;ncludmg the PBL “Gotcha” system and OneSchool data. « Queensland Engagement and Wellbeing
e Strengthen engagement and consistency through selected Teach Like a Survey
Champion routines, supported by targeted coaching, observation and
reflection. (All staff)
e Communicate wellbeing, expectations and RRE learning with families and the
wider community through regular school communication channels. (All staff)
. Performance: o Performance:
S © % e 100% of P-6 students ac_hie_ving A-C_ in English & ? o 8 e 100% of students able to identify school expectations
> 8= = o 50241 of P-2 students achieving A-B in English ‘.>: @c| 5 |* 100% of staff engaged in the teaching of school expectations
SEE| B |1 T soviis Otiesonesn e, PO NaF, oR SEE| § |1 oo
E tl=) o § e 100% of students achieving at least 12 months of growth on the Literacy Continuum. E (?) o %’ : 188 02 g]‘: ztfffssrj\c:;:\gtiz g;evc\:/:;:”izgrft;if?;dbiteAngosrt:thgig; all learning areas
. 100% of eligible students, staff and parents engaging with the School Opinion Survey (SOS)
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Behaviour

Students can/will:

Engage actively in daily reading instruction and participate in modelled, guided and independent reading tasks.
Use decoding, phonological awareness and comprehension strategies taught in class.

Show increasing reading stamina, accuracy and independence during reading activities.

Demonstrate growth across DIBELS measures, the Literacy Continuum and ongoing classroom assessments.
Talk about their reading goals and articulate the strategies they use to read unfamiliar words or comprehend texts.

Teachers can/will:

e Consistently implement the agreed whole-school reading lesson structure.

e Deliver evidence-based reading instruction aligned to AC v9 and QKLG using Decodable Readers Australia and
aligned resources.

e Use assessment data (DIBELS, LOA, Literacy Continuum, Year 1 Phonics Check) to plan targeted small-group
instruction and next steps

e Maintain high-quality learning walls displaying student-friendly GTMJ expectations.

¢ Engage in collaborative planning, coaching and feedback cycles to refine reading practice.

Teacher aides can/will:

Deliver and support reading instruction with fidelity to the agreed whole-school lesson structure.
Prepare and organise resources and assessment tools to support smooth lesson delivery.

Implement decoding, fluency and guided reading routines as modelled by teachers

Collect and share observational data to inform next teaching steps.

Support student engagement in reading routines and participate in coaching and professional learning.

In addition to all behaviours of a teacher, the Teaching Principal can/will:
e Provide coaching, demonstration lessons and observation cycles focused on reading instruction.
Lead professional learning aligned to school priorities and staff capability needs.
Ensure resourcing supports high-quality reading instruction.
Facilitate data conversations to monitor progress and plan next steps
Maintain consistent whole-school expectations for reading instruction.

School Supervisor can/will:
e Conduct walkthroughs and learning conversations to monitor consistency and fidelity of reading instruction.
e Review school reading data (DIBELS, Year 1 Phonics Check, LOA, Literacy Continuum) with the principal.
e Provide feedback and guidance to support continuous improvement and alignment with departmental expectations.

Behaviour
Students can/will:
e Attend regularly and engage positively in learning.
e Recall and apply schoolwide expectations across settings.
e Use self-regulation and problem-solving strategies to manage emotions and resolve conflict.
e Contribute to discussions and respond to feedback with persistence and a growth mindset.

Teachers can/will:
e Consistently implement PBL practices, routines and expectations across all settings.
Use TLAC strategies to support lesson clarity, participation and predictable classroom routines.
Create inclusive classrooms where all students feel confident to contribute.
Model and explicitly teach communication, conflict resolution and social skills.
Embed PBL, QKLG wellbeing and RRE within weekly routines and professional learning.

Teacher aides can/will
¢ Reinforce schoolwide expectations using consistent language and routines.
Support student self-regulation, communication and conflict-resolution strategies.
Deliver planned wellbeing and small-group interventions aligned with teacher direction.
Provide feedback on student behaviour and engagement and contribute to professional learning.
Build respectful relationships with students and families and celebrate positive behaviour.

In addition to all behaviours of a teacher, the Teaching Principal can/will:
¢ Monitor behaviour data and guide early preventative and case-management responses.
¢ Communicate expectations and celebrate student success with the school community.
e  Support respectful school culture and positive interactions aligned to school values.

Guidance Officer can/will:
e Provide assessment, counselling and targeted support for identified students.
e Assist with Individual Support Plans, Behaviour Support Plans and intervention strategies.
e  Support social-emotional learning programs and staff capability in wellbeing practices.
o Collaborate with families and external agencies to support student wellbeing.

Artefacts

e  Whole school PD Plan aligned to the AIP

e 3 Levels of planning as outlined in the P-12 CARF

e Reading lesson structure documents (Modelled—Guided—Independent).

e P-6 Assessment Schedule for reading (DIBELS, Year 1 Phonics Check, Literacy Continuum, LOA, decodables
benchmarks).

e School Data Plan/Date Wall

e Learning Walls

e Kindergarten planning (including written observations and reflections)

e Kindergarten transition statements

e  Student reading goals (in books or digital folders).

e A-E English data sets.

¢ QKLG-ACvV9 alignment documents (English + early reading).

e TLAC expectation posters aligned to reading routines.

e Whole School Curriculum Plan

Artefacts

e Updated PBL Handbook (refined collaboratively and aligned to current practices).

e Student Learning and Wellbeing Framework Tool data

e OneSchool Behaviour Reports

e Evidence of weekly PBL lessons

e TLAC Implementation Overview (selected strategies + visual expectations in classrooms)

e Case Management Documentation

e RRE Implementation Artefacts (lesson overviews, planning)

e  Community Communication Samples (newsletters, Facebook posts, parent handouts)

e Walkthrough and Coaching Feedback Notes

e Schoolwide expectations posters (Safe, Respectful, Responsible, Learner) visible in classrooms, playgrounds,
amenities.

e PBL Gotcha system artefacts: e.g., examples of tickets, prizes, etc

e Behaviour flowcharts / response matrices that staff use.

e Behaviour referral process documents (minor vs major behaviours)

e Evidence of Bush Kids or external support program sessions

e School Opinion Survey Data

e  School signage of expectations

Reduction of red tape in day-to-day work, planning and processes include:

We streamline planning and assessment processes by using consistent whole-school templates aligned to AC v9 and focusing only on high-value data (DIBELS, Phonics Check, Literacy Continuum, LOA). Schoolwide routines for reading, PBL and TLAC
reduce variability and save time through predictable, efficient practice. Teacher Aides support preparation and delivery of reading sessions to minimise teacher workload. Communication is consolidated across key platforms to reduce duplication, and staff
meetings focus on AP priorities to ensure time is used purposefully. Staff are also engaging in professional development on the use of Al tools to support planning, administration, and time management, further reducing workload and enhancing efficiency.

Supporting red tape
reduction in Queensland
state schools

Approvals

This plan was developed in consultation with the school community and meets school needs and systemic requirements.
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